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SERVICES, RESOURCES, AND RESEARCH FOR EDUCATION




	2007-2008 Request for 
Assistive Technology Consultation
Incomplete requests or those that have not been reviewed by the
school district liaison will be returned


The Assistive Technology (AT) Process

· Team meets and identifies areas of student need and considers possible assistive technology devices or services
· AT Consideration checklists (available at http://www.aiu3.net/) are used to review past and potential interventions

· Past or current tools and interventions are noted and described in terms of their outcomes

· Potential AT tools and interventions are identified for trial or implementation – the Assistive Technology Action Plan is used to document targeted tools and strategies, individual responsibilities, and AT trial results

· If the team determines that the further assistance of an AIU Assistive Technology Coordinator is required, a 2007-2008 Request for Assistive Technology Consultation packet is completed by the team and forwarded to the school district’s special education liaison for review
· AT Coordinator reviews information from the liaison, communicates with various team members, and makes site visits (as appropriate)
· Recommendations are shared with the team using the Assistive Technology Action Plan
· Team members meet to review the recommendations, identify available resources, clarify needed supports, outline action steps, and agree to responsibilities for action steps

· Team members meet to discuss the outcomes of trials and update the IEP/IFSP, if warranted
	Estimated Timelines when a Request for Assistive Technology Consultation is Used

	District
	Intermediate Unit
	District

	· Request for Support completed by team and forwarded to liaison

· Request reviewed by the special education liaison/LEA

· Signed Request for AT Consultation and supporting documentation are sent to the AIU Assistive Technology Coordinator
	· Request received and reviewed

· Consultation occurs via phone, email, or onsite visit
	· Recommendations are made and forwarded to the team via the Assistive Technology Action Plan
	· Assistive Technology Action Plan is reviewed and completed by district team members
	· Trials and training conducted, as needed
· District team meets to review outcomes of trial or discuss recommendations

· IEP developed or revised, as needed

	10 days
	30 days
	10 days
	10 days
	


Please mail this completed form and supporting documentation to:
Scott A. Dougherty

Allegheny Intermediate Unit #3

475 East Waterfront Drive

Homestead, PA 15120-1144
This packet must be completed in print/type by the Building Team Contact and reviewed by the District Liaison/LEA upon packet completion. 
	Student:
	Ed Ucatus

	Date of Birth (Age):
	February 17, 2000 (7-6)
	K-Age (Kindergarten/EI only):
	N/A

	District/School/Grade/Support Type:
	Anytown School District, Hometown Elementary, 2nd Grade, Learning Support

	District of Residence (if different):
	N/A

	Building Team Contact Name:
	Karen Forkids

	Contact’s Email:
	kf@domain.edu
	Contact’s Phone:
	(412) 555-1234
	Contact’s Fax:
	(412) 555-9876


Student & Team Availability:
Please indicate the days and time periods that the student and team members are available for onsite visits (Check all that apply) 
	Monday   FORMCHECKBOX 
 AM  FORMCHECKBOX 
 PM
	Tuesday   FORMCHECKBOX 
 AM  FORMCHECKBOX 
 PM
	Wednesday   FORMCHECKBOX 
 AM  FORMCHECKBOX 
 PM
	Thursday   FORMCHECKBOX 
 AM  FORMCHECKBOX 
 PM
	Friday   FORMCHECKBOX 
 AM  FORMCHECKBOX 
 PM

	Special scheduling concerns:
	Ed is frequently late in arriving at school. It would be best to schedule between 8:45 and 11:30 and call on the day of the visit to ensure he is at school.


Reviewed by (REQUIRED):
	Incomplete requests or those that have not been reviewed by the school district liaison will be returned.

Signed, completed requests will only be processed by the AT Coordinator after all documentation has been received.

	Ima Lieder
	
	August 20, 2007

	Liaison/LEA Signature
	
	Date of Review

	 FORMCHECKBOX 
 For electronic submission only:
Checking this box in lieu of a signature indicates that this request has been approved by the designated school district liaison.


The reviewer’s name and review date must be indicated on the appropriate lines above. 


	Team 
	Parents/Guardians, School District Liaison, Charter/APS/DART Administrator, Building Principal, Psychologist, General Education Teacher, Special Education Teacher, Paraeducator, Building Technology Contact, Speech-Language Pathologist, Hearing/Vision Teacher, OTR/COTA/PT, Student, Other

	Name
	
	Team Role
	
	Email
	
	Phone

	Tom & Ellen Ucatus
	
	Parent
	
	te@domain.com
	
	(724) 555-0101

	Mel O. Dude
	
	General Educator
	
	md@domain.edu
	
	(412) 555-2468

	Karen Forkids
	
	Special Educator
	
	kf@domain.edu
	
	(412) 555-1234

	Joe Kerr
	
	Principal
	
	jk@domain.edu
	
	(412) 555-1357

	Justin D'Area
	
	O.T.
	
	jdot@domain.org
	
	(724) 555-9999

	     
	
	     
	
	     
	
	     

	     
	
	     
	
	     
	
	     

	     
	
	     
	
	     
	
	     

	     
	
	     
	
	     
	
	     

	     
	
	     
	
	     
	
	     


The following documents are attached with this request:


	 FORMCHECKBOX 
 Current Evaluation Report
	Date:
	April 27, 2007

	 FORMCHECKBOX 
 Current IEP/IFSP/SA
	Date:
	May 8, 2007

	 FORMCHECKBOX 
 Diagnostic Reading Assessment* (for requests involving Reading/Writing)
	Date:
	March 20, 2007

	 FORMCHECKBOX 
 Assistive Technology Considerations checklists (available at http://www.aiu3.net) 
	Date:
	August 18, 2007

	 FORMCHECKBOX 
 Assistive Technology Action Plan 
	Date:
	

	 FORMCHECKBOX 
 Portfolio/Samples of Student-Generated Work
	
	Please write dates and pertinent comments on each sample

	 FORMCHECKBOX 
 Other (Specify)
	OT Progress Reports
	
	Date:
	October 2006 & February 2007

	 FORMCHECKBOX 
 Other (Specify)
	     
	
	Date:
	


* 
If a diagnostic reading assessment has not been completed within the last school year, please complete one prior to submission of the AT Request

	What is the core reading program? 
	Harcourt Trophies

	What supplemental reading programs are used?
	N/A

	Minutes of reading instruction per day:
	90 minutes per day


Beukelman & Mirenda Participation Model Descriptors

Beukelman, D. R. & Mirenda, P. (1998). Augmentative and alternative communication: Management of severe communication disorders in children and adults. Baltimore: Paul H. Brookes.

Educational Participation Level (quoted from page 399)

Competitive
Academic expectations are the same as for peers, although the workload may be adjusted. Academic progress is evaluated in the same way as peer performance. 

Active
Academic expectations are less than for peers, although similar content is taught. The workload may be adjusted. Academic progress is evaluated according to individualized standards.

Involved
Academic expectations are minimal. Student is included in classroom activities to the extent possible, with alternative activities available when needed. Progress is evaluated according to individualized standards.

None
No academic participation expectations at all. Student is passive during most learning activities in the general classroom. Progress may not be evaluated at all

Integration Participation Level (quoted from page 398)

Full
Physically present in age-appropriate general education settings for the entire school day. At times, activity patterns may vary from those of peers.

Selective
Physically present in age-appropriate general education settings during some, but not all, of the school day. Receives educational services in separate classroom, resource room, community, or other settings during the remainder of the school day.

None (Excluded)
Physically excluded from age-appropriate general education settings during all of the school day. There may be access to hallways or other settings used by peers without disabilities but at times separate from peers without disabilities.

Social Participation Level (quoted from page 402)

Influential
Chooses whether to be involved in social contexts with peers. Actively participates in social interactions. Actively influences the activities of the social group.

Active
Chooses whether to be involved in social contexts with peers. Actively participates in social interactions. Usually does not directly influence the activities of the group.

Involved
Chooses whether to be involved in social contexts with peers. Participation may be passive. Does not directly influence the activities of the group.

None
Is not involved in social interactions with peers.

Independence with Technology Level (quoted from page 404)

Complete
Able to participate in an activity without assistance.

With Set Up
Independent in an activity with assistance to set up, for example, educational materials, AAC or other equipment, or physical position.

Assisted 
Able to participate in an activity with physical or verbal assistance from a teacher, paraprofessional, or peer student.
The Participation Model
Refer to the Participation Model descriptors that have been provided on the previous page
	Student:
	Ed Ucatus
	Date:
	August 2007


Complete this section as a team. Expand upon areas that should be specifically targeted for assistive technology devices and services on the SETT Framework – Part I.
	Content Area/Task
Core Academics
	Educational Participation Level
	Integration (Physical) Participation Level
	Social Participation Level
	Independence with Technology Level
	Priority (Rank by Consensus)

	Write weekly paragraph containing 4 handwritten sentences
	 FORMCHECKBOX 
 Competitive

 FORMCHECKBOX 
 Active

 FORMCHECKBOX 
 Involved

 FORMCHECKBOX 
 None
	 FORMCHECKBOX 
 Full
 FORMCHECKBOX 
 Selective/Partial
 FORMCHECKBOX 
 None


	 FORMCHECKBOX 
 Influential to Group

 FORMCHECKBOX 
 Active in Group

 FORMCHECKBOX 
 Involved with Group

 FORMCHECKBOX 
 None
	 FORMCHECKBOX 
 Complete

 FORMCHECKBOX 
 With Initial Set Up

 FORMCHECKBOX 
 Assisted
	3

Can reduce length or allow computer use



	Content Area/Task

Core Academics
	Educational Participation Level
	Integration (Physical) Participation Level
	Social Participation Level
	Independence with Technology Level
	Priority (Rank by Consensus)

	Produce legible handwritten work - frequent scribing & continuous prompts
	 FORMCHECKBOX 
 Competitive

 FORMCHECKBOX 
 Active

 FORMCHECKBOX 
 Involved

 FORMCHECKBOX 
 None
	 FORMCHECKBOX 
 Full Involvement

 FORMCHECKBOX 
 Selective/Partial
 FORMCHECKBOX 
 None


	 FORMCHECKBOX 
 Influential to Group

 FORMCHECKBOX 
 Active in Group

 FORMCHECKBOX 
 Involved with Group

 FORMCHECKBOX 
 None
	 FORMCHECKBOX 
 Complete

 FORMCHECKBOX 
 With Initial Set Up

 FORMCHECKBOX 
 Assisted
	1

Need to increase independence from aide



	Content Area/Task

Language Arts
	Educational Participation Level
	Integration (Physical) Participation Level
	Social Participation Level
	Independence with Technology Level
	Priority (Rank by Consensus)

	Work as part of a 4-person group to prepare a presentation on a local hero
	 FORMCHECKBOX 
 Competitive

 FORMCHECKBOX 
 Active

 FORMCHECKBOX 
 Involved

 FORMCHECKBOX 
 None
	 FORMCHECKBOX 
 Full Involvement

 FORMCHECKBOX 
 Selective/Partial

 FORMCHECKBOX 
 None


	 FORMCHECKBOX 
 Influential to Group

 FORMCHECKBOX 
 Active in Group

 FORMCHECKBOX 
 Involved with Group

 FORMCHECKBOX 
 None
	 FORMCHECKBOX 
 Complete

 FORMCHECKBOX 
 With Initial Set Up

 FORMCHECKBOX 
 Assisted
	4





	Content Area/Task

Mathematics
	Educational Participation Level
	Integration (Physical) Participation Level
	Social Participation Level
	Independence with Technology Level
	Priority (Rank by Consensus)

	Compute and record answers to addition and subraction (w/ regrouping)
	 FORMCHECKBOX 
 Competitive

 FORMCHECKBOX 
 Active

 FORMCHECKBOX 
 Involved

 FORMCHECKBOX 
 None
	 FORMCHECKBOX 
 Full Involvement

 FORMCHECKBOX 
 Selective/Partial
 FORMCHECKBOX 
 None


	 FORMCHECKBOX 
 Influential to Group

 FORMCHECKBOX 
 Active in Group

 FORMCHECKBOX 
 Involved with Group

 FORMCHECKBOX 
 None
	 FORMCHECKBOX 
 Complete

 FORMCHECKBOX 
 With Initial Set Up

 FORMCHECKBOX 
 Assisted
	2


Modified from the work of David Beukelman & Pat Mirenda by Kelly Fonner, http://www.kellyfonner.com/, kfonner@earthlink.net, Modified by Allegheny Intermediate Unit #3
 The SETT Framework – Part I
Collaborative Consideration of Student Need for Assistive Technology Devices and Services
	Student:
	Ed Ucatus
	Date:
	August 2007


Complete this section as a team. Clarify potential or existing barriers to student progress or AT implementation.
	
	Student

What are the student’s strengths and needs?
	Environment

Where are the needs noted? Who teaches or supports the student in these settings?
	Tasks

What must the student do to meet lesson or IEP goals? What do peers do in comparison?
	Tools

What no-tech, low-tech, and high-tech tools have been used or considered?

	What we know
	-Frustration with writing has caused Ed to avoid (increase in disruptive talking)

-Seizure as a preschooler

-Interest in computers, but tends to play with menus and settings

-Legible block letters for short periods (roughly 10 minutes)
-Making more frequent requests for scribing

	-Included for all courses

-Push-in support from LS teacher and assisted, as needed, by 2nd grade classroom paraeducator

	-Write 4-sentence paragraphs

-Work in cooperative groups on a variety of projects

-Complete legible work in a more timely manner

-Properly align digits to determine accurate sums and differences

-Write a daily journal entry during homeroom

-Maintain observation log in science

	-Pencil grips to promote proper grasp and ease fatigue (in use)

-Dictation to paraeducator (as needed)

-Slant board (does not like to use)

-Access to compter for journal and science log (MS Word)


	What we need to know
	-Are their complications due to prior seizure? - Neuropsychological is scheduled for October 2007
-Are the scribing requests due to fatigue or to laziness, habit, etc?

	-Are there additional tools that can be used during OT and computer classes? Training may be needed.



	-How long is Ed able to write before disengaging or reporting fatigue? What about for typing?

-Are there patterns in terms of the type of task being completed?

	-Does the school district currently have keyboarding software that can be used until his 3rd quarter keyboarding class starts? If so, is a license available or does one need to be purchased?

	Barriers
	Keyboarding skills are non-existent
	-No access to a computer at home - homework is dictated and scribed or not completed (abt. 2x/week)

-Keyboarding class not an option until 3rd quarter

	-Tendency to over-rely on peer during group tasks

-Ed demands that the paraeducator write for him more frequently

	-Computers available 2x per week in lab

-No computer available for student use in classroom

-Adjusts computer settings when unsupervised



© Joy Zabala, 2001. PERMISSION GRANTED TO USE IF CREDITS ARE RETAINED. Please provide feedback on effectiveness and suggestions for modifications/revisions by email to joy@joyzabala.com 
Modified by Montgomery County, MD Public Schools Assistive Technology Team, Allegheny Intermediate Unit #3

Areas of Concern (Check all that apply):
	 FORMCHECKBOX 
 Expressive Communication
	 FORMCHECKBOX 
 Mobility
	 FORMCHECKBOX 
 Sensory Needs – Hearing

	 FORMCHECKBOX 
 Receptive Communication
	 FORMCHECKBOX 
 Organization
	 FORMCHECKBOX 
 Sensory Needs – Vision

	 FORMCHECKBOX 
 Computer Access
	 FORMCHECKBOX 
 Reading
	 FORMCHECKBOX 
 Writing – Composition

	 FORMCHECKBOX 
 Mathematics
	 FORMCHECKBOX 
 Seating & Positioning
	 FORMCHECKBOX 
 Writing – Fine Motor


Please print or type:

	Based on the collaborative review, what educational concerns does the team hope to have addressed by this assistive technology consultation? What are the desired outcomes?

	
Ed is struggling significantly with handwriting in all subject areas. Efforts to improve printing via OT supports are helpful, but writing is not improving at a rate acceptable to keep pace with the amount that is required. Accommodations that aim to reduce the amount of writing or that allow for the scribe to write for him are causing Ed to become less independent in his work habits. Instead, he prefers to have the paraeducator write and will become agitated when demands are placed back on him. The team is looking for ideas that will assist writing while maintaining and increasing self-reliance.



	What supports are currently available to the student and team in terms of assistive technology? Describe pertinent strategies, devices, and personnel. Which strategies from the Assistive Technology Considerations checklists have been considered or attempted?

	
-Scribe is used for paragraph writing in core classes

-Has been allowed to keyboard using the teacher's computer in the LS room (limited availability, high distractibility when unsupervised, and confidentiality concern with use of that computer given his tendency to "explore")

-Slant boards have been used to reduce writing fatigue, but Ed is hesitant to use it this year

-Handwriting Without Tears, pencil grips, and extra time for tests are in place and generally useful

-Tests in LS room are a possibility - Ed must make request

-We think a laptop or portable keyboard might be useful since he could benefit from using a computer in different rooms



	Additional information or comments:

	     


Allegheny Intermediate Unit #3
AT Request for Support.doc
July 2007


